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i
Abstract

With the ongoing paradigm shift from an industrial era seeking the free flow of goods
over permeable but significant physical borders, to that of a knowledge economy featuring global
interconnectivity and an increasingly borderless electronic frontier, we find ourselves with an
educational model designed to support the former bygone age. Global Competence (GC) offers
a conceptual framework for the ability to thrive in an interconnected, and ambiguous world and
is important topic not only in the field of education and within Organization Development (OD).
The role global competence plays in impacting teacher learning and student engagement has
taken on increased significance as new skills, attitudes, and behaviors are required to tackle the
ambiguity and shifting borders which are a hallmark of the internet age. This interpretivistic
case study explored to what degree student project work, built around global competence themes,
and featuring project-based learning, and design thinking, had in diffusing knowledge within a
local school community and its extended network during the project and academic year 20152016. Certain ideas reflected in the projects did in fact have the power to diffuse further into the
community beyond the proximity of the students and impact change. However, the strongest
finding indicated that the true power of these student projects and ideas lay in their ability to act
as a springboard for a deeper diffusion of the educational model of Global Competence itself
more deeply into the community. With the flow of information and how best to manage so
heavily impacting the organizational development practitioner’s ability to govern and guide
gradual and positive change, the results are significant towards discerning what ideas should
diffuse and how best to encourage their spread.
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CHAPTER 1
INTRODUCTION
Global Competence (GC) as a conceptual framework for the ability to thrive in an
interconnected and ambiguous world is an important topic in the field of education, and should
likewise be deeply considered within Organization Development (OD). This interpretivist study
had GC at its core as a necessary element for all students as we progress deeper into the twentyfirst century. Veronica Boix-Mansilla (2011) sums up the essence of GC as “the capacity and
disposition to understand and act on issues of global significance” (p. xiii, 2011). This idea
helped offer a conceptual framework throughout this study that looked in depth at the impact on
the community of global competence as it related to the generation of ideas through student
education and project work.
Problem Statement
The role global competence plays in impacting teacher learning and student engagement
is becoming an increasingly studied movement with the highest levels of government and
education now calling it out directly. The US Department of Education went so far as to title its
International Strategy Report 2012-16 as, Succeeding Globally Through International
Education and Engagement. In this report then Secretary of Education Arne Duncan outlined
that, “we must focus on integrating international perspectives into our classrooms. It is through
education and exchange that we become better collaborators, competitors and compassionate
neighbors in this global society.” (p. 3).
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Purpose Statement
The researcher endeavored through the use of case study to discover the impact that
student designed and led project work had on community members who were interacting with
these projects and the ideas they generated for the first time. The purpose of this study was to
ultimately understand to what degree student project work, ideas, and actions diffused into the
community and impacted the attitudes and behaviors of individuals and groups beyond the scope
of the original projects.
Research Questions
Through research questions and the utilization of ongoing instruments tracking teacher
learning for global competence, and student engagement with global competence through student
project work, the researcher hoped to discover what impact this model ultimately had in
diffusing knowledge to the “outer-rings” of a community. For identification purposes the
researcher first outlined what was meant by “rings” of community so far as this study was
concerned (see Figure 1).
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Figure 1. Community and Diffusion
The base or inner ring was occupied by the students themselves working on these projects and
the diffusion these ideas within their school and immediate family groups. A second ring
slightly outward of the students themselves was occupied by relatives, friends, and educators
who, by proximity to the students and their ongoing project based learning assignments,
absorbed ideas through periodic interaction and discussion. A third and closely connected ring
was occupied by community members with indirect contact to the students, including but not
limited to school administrators and staff, and educational consultants who interacted with these
students both prior to and during the culminating school-based and regional project showcase
festivals. The second and third rings given their affinity for the students personally, or for the
project based format, could be assumed to be more naturally predisposed to the ideas being
generated and spread by the students themselves. That is why the focus of the researcher was to
identify and engage the fourth and outer ring, occupied by individuals and groups outside of that
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structure. The occupants of this outer ring were potentially receiving these ideas for the first
time, and were lacking in predispositions that would drive them to more quickly absorb and pass
on the ideas generated through student work and interaction. Additionally, once these ideas
diffused into the community at large, the researcher wanted to know to what degree they altered
individual and group actions and behaviors related to the subject matter of the student project
work. Were attitudes or behaviors changed? Was specific action or advocacy taken by these
community members in further diffusing the ideas and innovations?
Significance
My own experience in professional development, as a classroom teacher, and in
discussion with colleagues through my nearly 20 years in education guided my thinking that
student engagement and passion strongly impacted the diffusion of ideas and innovations into the
greater community. This case study of those individuals exposed to student project work aimed
to focus attention upon, and expand awareness of, the role ideas and influences generated by
student work in spreading to a wider audience within a bounded community.
Research Context
The student project work that provided the inspiration for the ideas and innovations
tracked within this study was connected to an organization named World Savvy. World Savvy is
an educational non-profit and leader in the field of Global Competence education that works
nationally, and is also based in three specific geographical areas including New York City, San
Francisco/Oakland, and the Twin Cities of Minneapolis and St. Paul. The projects that inspired
the stories and research here emanated from the Minnesota region for the Academic Year 20152016. World Savvy Classrooms is a program which provides a model for teachers to integrate
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global competence into their curriculum by combining professional development for educators
with project-based learning for students across all disciplines. The primary tool for engaging
students as changemakers in global and community issues and a cornerstone of World Savvy
Classrooms is the Knowledge to Action plan (K2A). K2A is a multi-step process in which youth
learn about an issue, research potential solutions to address the root causes of the issue, think
creatively and critically about how they can impact the issue, and devise an action plan to create
positive change. Through World Savvy Classrooms, students followed this process, then
presented their K2A plans to the public at World Savvy Festivals in San Francisco,
Minneapolis/St Paul, and New York City. During the Festivals, students engaged community
members in dialogue about the issues they were tackling and invited them to participate in
seeking solutions. These students then received an opportunity to compete for small amounts of
funding to support the implementation of their K2As. To learn more, about students’ K2A
projects, watch this core messaging WS internal document: https://vimeo.com/129451101.
Definition of Common Terms
Attitudes
Settled behavior or manner of acting, as representative of feeling or opinion; attitude of mind:
deliberately adopted, or habitual, mode of regarding the object of thought.
Behaviors
Conduct, general practice, course of life; course of action towards or to others, treatment of
others.
Global Competence (GC)
Global competence is the disposition and capacity to understand and act on issues of global
significance. As our world becomes more globally connected, and as our communities become
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more diverse, having a global context and being able to work with people who come from very
different backgrounds is key to learning, working, and thriving as responsible global citizens in
the 21st century.
World Savvy (Organizational Overview)
World Savvy is a national education non-profit that partners with educators, schools, and
districts to ensure students are ready to compete and lead in the 21st century as responsible global
citizens and changemakers.
Mission: World Savvy educates and engages youth to learn, work, and thrive as
responsible global citizens in the 21st century.

Vision: As the leading provider of global competence education, World Savvy
envisions a K-12 education system that prepares all students with the knowledge,
skills, and dispositions for success and active engagement in the global
community.

World Savvy Classrooms Program
A program that provides a model for teachers to integrate global competence into their
curriculum. It combines professional development for educators with project-based learning for
students across all disciplines. The program’s current theme, Population & Progress, helps
students explore how a growing population defines progress, analyzes the evolving nature of
collective global challenges, and develops innovations that address these issues. Teachers work
with their students on theme-related projects that culminate in the World Savvy Festival, a
regional celebration of student work, which brings together several hundred students from across
the metro area. This affords students a valuable opportunity to display their research and receive
feedback on projects that are the result of an intensive study of a significant global issue.

7

Knowledge to Action Plans (K2A)
World Savvy encourages youth to think creatively about solutions to complex global issues and
challenges, and to act – locally and globally – to serve and implement change in their
communities and around the world. In the World Savvy Classrooms program, students develop
and implement K2A plans that help youth explore a global issue such as food security, human
trafficking, or water shortage; research solutions to address the root causes; think creatively and
critically about how they can impact the issue, and devise a plan to create change. K2A projects
are the vehicle by which students begin to self-identify as social entrepreneurs and changemakers
in their communities; they begin to understand that taking positive action is both meaningful and
possible, and that they can make a positive difference in themselves and their communities (core
messaging World Savvy internal document, 2015).
Project-based Learning
Teaching method where students gain knowledge and skills by working for a pre-determined
time investigating and responding to an authentic, engaging and complex question, problem, or
challenge.
Human Centered Design (HCD)
Has at its core the premise that even the most intractable problems have solutions, and that these
solutions are based within the community facing the most need. This approach is humancentered, collaborative, and experimental where students are encouraged to brainstorm, design,
test, and learn from mistakes (IDEO, 2009).
Social Physics
A quantitative social science which focuses on the human generative process. It does this by
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tracking and explaining the mathematical connections between information and idea flow and its
corresponding impact on people’s behavior.
Engagement
Social learning, typically within a peer group, that usually leads to the development of behavioral
norms and the corresponding social pressure to enforce those norms.
Idea flow
The dispersal of ideas by example or story through a social network whether it be an
organization, family, or community.
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CHAPTER 2
REVIEW OF LITERATURE
To see what, if any, impact student projects and ideas had external to their direct contacts,
it was necessary to outline just how this study viewed the spread of such information. To do
that, the researcher first took a deeper look at not only how information traveled both person to
person, group to group, but also electronically by such means as social media.
Diffusion of Innovations
With the goal of these student projects specifically aimed at promoting positive change, a
natural place to look was towards a well-documented model known as the Diffusion of
Innovations, first pioneered by Everett Rogers. Rogers initially looked at sociology’s deep
interest in the factors that influenced the spread of innovations across groups, communities,
societies, and countries. With the more recent phenomenon of rapid globalization encompassing
highly efficient communication systems, and global interdependencies in economics, business,
marketing, language and culture, this interest has begun to focus on modeling processes at work
in this spread; an area of inquiry referred to formally as diffusion.
Diffusion of innovations refers to the spread of abstract ideas and concepts, technical
information, and actual practices within a social system, where the spread denotes flow or
movement from a source to an adopter, typically via communication and influence (Rogers,
2003). Such communication and influence alter an actor's probability of adopting an innovation,
where an actor may be any societal entity, including individuals, groups, organizations, or
national politics.
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Most individuals evaluate an innovation through the subjective evaluations
of peers who have already adopted the innovation, and not on the
basis/opinion of expert scientific research. New peers serve as role models
whose adoption of innovation behavior tends to be imitated by others in the
social system. (p. 36)

What this means is that studies of diffusion have provided an empirical and quantitative basis for
developing more rigorous approaches to theories of social change (e.g., new conceptual and
mathematical explanations of social change) (DeFleur, 1966), and principles of diffusion are
often used in assessments of world economic and political developments. Thus, diffusion has
become a widely-investigated research area in sociology, economics, political science, and
communication (Wejnert, 2002).

Figure 2. Four Elements of Diffusion
For diffusion to take place four main elements must be present (see Figure 2). The first is
the innovation itself, the second is communication channels to allow spread. The third is a social
system in which to further accept and spread the innovation. Finally and importantly, the fourth
element needed is time. Diffusion is defined as the process in which innovation is
communicated through identified channels over time between members of a social system
(Rogers, 2003). In this case “innovation” has an element of uncertainty, or better put that there is
a perception that the idea or innovation has alternatives. So, the communication is a distinct
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action by which messages of a new idea are spread throughout a system. Diffusion thus is a
social change, or process by which alteration occurs in the structure and function of the social
system being impacted. This holds true for both the planned and spontaneous spread of new
ideas (Rogers, 2003).

Figure 3. Diffusion of Innovations
What was most critical in terms of supporting this study however was the finding that the
adoption rates of innovations coincide with values, beliefs, and experiences of individuals in a
social system (see Figure 3), utilizing interpersonal networks, and that once a critical mass of
individuals was reached, then the diffusion becomes self-sustaining (Rogers 2003, pp.4-5). This
self-sustaining phase occurs through the perceived attributes of innovations such as providing a
relative advantage over the idea it supersedes, compatibility or degree to which the new idea is
consistent with existing values and current needs of potential adopters, how complex the idea is
perceived to be, trialability or ease with which innovation is experimented with, and finally,
observability, or the degree to which the innovation’s results are visible to potential adopters
(Rogers, 2001).
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Social Network Analysis

Social network analysis is considered a paradigm, and not a model or theory, as it is a
way of more fully conceptualizing and analyzing “social life that guides the selection of the
social behavior data that is studied, influences how it is organized, and identifies questions to be
addressed (Scott & Carrington, 2011).” Social network analysis has its earliest roots in the work
of Kurt Lewin (1936) when looking at a field or space of social relations characterized by
networks.

Figure 4. Social Network Representation (from ZLTECH, 2015)
For this study, it was important to recognize a social network as members connected by
one or more relations (see Figure 4). Network members make up the units connected by relations
and are the subject of study in Social Network Analysis. These units can be small like
neighborhoods and departments, or large like organizations and countries (Marin & Wellman,
2011).
By studying behavior as embedded in social networks, social scientists are able to
explain macro-level patterns not simply as a large number of people acting
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similarly because they are similar, but as a large number of people acting on one
another to shape one another’s actions in ways that create particular outcomes.
(p.13)

In this accounting, change relies not only on individual agency and choice, but more
heavily on the social structure within which the individual operates. Given the
researcher's goal of tracking the movement of ideas and innovations through networks
such as these, it was necessary to more fully understand some of the models raised within
the field of Social Network Analysis.
Social Physics

Since social network analysis is a paradigm, it contains more than one theory or model.
One particular theory which bore more discussion within this framework was Social Physics.
The researcher could not take a look at the dispersal of information and its impact on people in
the current technologically interconnected reality without acknowledging and discussing in
additional detail the field of Social Physics. This is a quantitative social science which focuses
on the human generative process and has 50 years of research to back up its findings. It does this
by tracking and explaining the mathematical connections between information and idea flow and
its corresponding impact on people’s behavior. This allows individuals to understand how ideas
flow between people through the mechanism of social learning and how this flow shapes the
norms and creative outputs of societies.
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Figure 5. Social Networks and Diffusion
The key insights gleaned through social physics had to do with the flow of ideas between
people (See Figure 5). For example, this includes and can be tracked in the pattern of social
media messaging, and telephone calls.
Flows of ideas are central to understanding society not only because timely
information is critical to efficient systems but, more important, because the spread
and combination of new ideas is what drives behavior change and innovation.
(Scott & Carrington, 2011, pp. 4-5)
Furthermore, Social Physics also reveals that some voices in the social media landscape, similar
to in life, can be stronger or more dominant than others. For example, when looking at online
blogs discernable and quantifiable patterns reveal core groups or ‘A-list-bloggers’ which parallel
the 2.5% Innovators and 13.5% Early Adopters highlighted by the Diffusion of Innovations
Model (Meinel, C., Broß, J., Berger, P., 2015).
Although this study did not embark on an empirical analysis of the spread of ideas
generated by student work, it nevertheless was extremely informative for the purpose of this
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study to have outlined theories and findings of Social Physics which the researcher believed
extend person to person, both in and outside the realm of technology and social media. Mainly
that idea flow within social networks creates, “social learning, which is how new ideas become
habits, and how learning can be accelerated and shaped by social pressure (p. 15).” Idea flow is
the dispersal of ideas by example or story through a social network whether it is an organization,
family, or community. This flow is pivotal in the development of traditions and eventually
culture. This includes the transfer of habits and customs from person to person and generation to
generation.
This allows people to learn new behaviors, without the dangers or risks of
individual experimentation, and to acquire large integrated patterns of behavior,
without having to form them gradually by laborious experimentation. (p. 44)

It is informative to note that engagement of this order typically occurs within peer groups and
leads to the development of behavioral norms, and subsequently social pressures to enforce those
norms.
Knowledge Management
As this study explores both the where and how of spread of ideas and innovations,
another field which requires discussion is that of Knowledge Management. In the current
interconnected global reality, a knowledge economy has largely supplanted the previous
historical and economic paradigm characterized by industrialism. In this post-industrial
‘knowledge economy,’ Knowledge Management has emerged as a more defined field (Drucker,
2002). With the focus that knowledge itself has emerged as the paramount asset in sustaining
innovation and success, and with the understanding that the traditional industrial technologies or
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craft skills are no longer the sole keys in spurring predictive progress, Knowledge Management
provides interdisciplinary foundation required for the diffusion of innovations (Jashapara, 2004).

People

KNOWLEDGE
MANAGEMENT

Process

Technology

Figure 6. Knowledge Management Venn Diagram

Knowledge Management for this study was defined as the effective learning processes
connected with the exploration, utilization and sharing of human knowledge which use
appropriate cultural environments and technology to enhance intellectual capital or growth
(Jashapara, 2004). The basic understanding of the interplay of people, process, and technology
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was vital for a study of this nature which sought to track ideas as they moved through all three
major elements that made up Knowledge Management. Furthermore, the foundation that
Knowledge Management provided this study rested with the recognition that the management of
knowledge is a vital antecedent of innovation (Darroch & McNaughton, 2002).
The realization that knowledge is a precursor to innovation in these terms helps bring into
view a strong connection with Social Network Analysis. This was clear to the researcher
through Knowledge Management’s fundamental acceptance that knowledge “has to be
continuously negotiated through interactive social networking processes (Swan, Newell,
Scarbrough, & Hislop, 1999).” Furthermore, the communication of knowledge in this context
was only possible between individuals who had at least some shared system of meaning
(Trompenaars, 1994). Finally, through this perspective networking could be seen as a process of
interrelating and sense making, as opposed to a linear transfer of information (Swan, Newell,
Scarbrough, & Hislop, 1999; Weick, 1990).
Conclusion
When taking into consideration the movement of ideas within frameworks such as the
diffusion of innovations, social network analysis in general, and social physics in particular, it
was important to note again that social learning ultimately shapes the norms and creative outputs
of a society. This premise was undergirded further through Knowledge Management’s
interdisciplinary connection of technology, networking, and sense-making. By taking a closer
look within this case study of a bounded community of learners and the impact that their ideas
had on the community at large, the researcher got a revealing glimpse of the social structure
which featured the spread of new ideas that drove behavior change through the transfer of habits
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and customs person to person. This phenomenon eventually leads to the development of the
behavioral norms, and the social pressures which subsequently form to enforce or further those
evolving norms.
It was hoped that this study’s focus on the spread of knowledge and ideas to the fringes
of a community at which the students occupy the center, would reveal just how and to what
degree these ideas altered individual and group actions and behaviors related to the subject
matter of the original student project work. The researcher then was able to directly observe and
note whether attitudes or behaviors were changed, and whether or not specific action or
advocacy was taken by community members to further diffuse ideas and innovations once
learned and adopted.
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CHAPTER 3
METHODOLOGY
The main focus of this study was to identify and capture data from community members
outside of the student’s direct contacts, occupied by individuals and groups in that fourth ring
identified previously, who could have potentially been receiving and interacting with ideas
generated by student projects for the first time. Additionally, and just as importantly, once these
ideas diffused into the community at large, the researcher sought to discover to what degree they
changed individual and group actions and behaviors related to the subject matter of the student
community service project work. The researcher’s aim was to understand how these ideas
diffused into the greater community and how much personal and communal change was spawned
as a result. Within this chapter, the researcher will explain the design of the study, how
participants were selected, data collection methods, data analysis methods, and finally researcher
bias and limitations.
Research Design
This study of ideas diffusing into the community at large, and the research of changes
resulting from those ideas, was based in the ontology of social constructionism and the
epistemology of interpretivism. This interpretive study involved a detailed and thorough analysis
of community members both in the bounded system of a suburban middle school, and externally
in the greater community at large. The researcher hoped this study would reveal common themes
and examples of change as a result of the diffusion of innovations and ideas. The researcher’s
goal was to understand the experience of community members who interacted with the ideas
generated by the student project work, and any actions or behavior changes which were triggered
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as a result of these interactions.
The design was an interpretive single case study. An interpretive case study of this
nature concerns an “in-depth study of a single or a few programs, events, activities, groups, or
entities defined in terms of time and place (McMillan, 2012, p. 15).” In this interpretive case
study the unit of analysis was “a number of similar individuals… or several instances of the same
phenomenon that are collectively studied as one case (Gall, Gall, & Borg, 2007, p. 178).” For
this case, the common characteristic or phenomenon studied was the reaction of community
members to the introduction of new ideas generated by the presentation of student project work.
The researcher utilized the case study method because of his wish to know how far ideas
generated by student project work diffused into and changed the greater community, and the
change they further inspired amongst individuals and groups. This case study was largely built
around the culminating event of a yearlong interaction between a professional educational
consultant, teachers, and students. This program was built around a Global Competence Project
Based Learning format which has been successfully instituted in urban and suburban schools
across the country for the past decade. This culminating event or “Festival,” provided the
researcher with an ideal opportunity to track just how far ideas and innovations got beyond their
initial points of creation and presentation. Approaching the question of how this might impact
behavior or action by community members... (e.g. community members exposed to new ideas
through student project work) at a single event or multiple events where students are presenting
the same projects. Finally, it is the researcher’s express hope that other case studies will be
developed to further expand the literature on this subject.

21

Study Sample
In order to identify and access a significant sample pool for data collection, the
researcher’s study sought adult age (18 years or older) research participants through two main
avenues of selection. In the first, community observers and volunteers attending school events
related to celebrating student project work had an opportunity to meet the principal investigator,
learn more about the study, and decide whether to complete a brief survey documenting their
observations and initial thoughts (Appendix A). A second opportunity to gather potential
participants took place at a regional competition of student project based work organized by the
educational non-profit World Savvy. Once individuals were identified through these surveys,
both the student’s school administration, and the teachers facilitating the student project work,
agreed to help the researcher arrange two subsequent data collection occasions with the willing
individuals identified in the survey (Appendix A). The first was the completion of a survey, both
hard and online versions were available (Appendix A), that gathered the individual's first
reactions to learning of the student project work and ideas. The second and third data collection
points were accomplished through interview (questions are recorded in Appendices B & C) at the
three- and six-month post marks respectively.
The second avenue towards data collection began on the actual day of the school and
regional festivals. The researcher’s main goal was to identify through the initial data collection,
individuals who were either directing, or could direct the researcher to community members who
occupy the outer ring in terms of the diffusion of ideas and innovations. Through existing
relationships with the school where the project based learning program was underway, and as
professional consultant for the non-profit educational organization (World Savvy) coordinating
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the school based program, the researcher had the opportunity to organize the program’s
culminating festival and thus be in a prime position to collect data in an attempt to expand upon
knowledge of individuals outside of the students’ direct contacts.
To identify individuals to research at these events, the researcher circulated a short survey
to all individuals who viewed the projects and interacted with the students at the festival
(previously identified as Appendix A). The six-question survey provided a description of the
research study and asked whether they or other community members they know had interacted
with the same student projects. The researcher requested contact information so he could follow
up with individuals for a more in-depth personal interview around the topic of study. In addition
to interviewing the individuals who personally interacted with the ideas generated from the
student project work, the researcher attempted to interview community members with whom
individuals have shared what they learned utilizing the same three- and six-month post format
mentioned above. The researcher’s hope was that the multiple modes of data sources studied
within this case would lead to a fuller perspective of just how far ideas flowed into a community
from their point of origin. To this end, the researcher asked participating individuals to invite
prospective community members who would be open to being interviewed to contact the
researcher directly in order to maintain anonymity. All participants were assured that
information pertaining to identity and data sources would be held in the strictest of confidence.
All electronic information was held on a secure server, and physical notes in a locked safe; held
and destroyed upon completion of the study. Finally, the ultimate research project and any
resulting future studies or articles will contain no information that would identify study
participants. All participants were repeatedly informed of this commitment to confidentiality
and signed a consent form to that end (Appendix D).
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Data Collection
This study like all qualitative studies had at its foundation “epistemological assumptions
about the nature of the information that is needed to arrive at credible findings and conclusions
(McMillan, 2012, p. 273).” Given the goal of this case study was to research a phenomenon in
depth, qualitative research was less clearly distinguished by design characteristics and more
informed by the different purposes identified, with specific questions, data collection procedures,
and analyses (p. 14). This allowed the researcher the freedom to pursue details to their natural
conclusion while tracking the diffusion of ideas into the community at large. The collective
methods the researcher employed included participant surveys, both online and in hard copy
form, interviews both in-person, by phone, and video-conference, and review of community
documents and media.
Interviews
Interviews were conducted at a private non-school based site which was agreed upon in
advance, or arranged on a specific date and time by phone or video conference. Notes were taken
during the interview to capture initial reactions and the sessions recorded. Immediately
following each interview these notes were reflected and expanded upon in journal form to
capture subsequent thoughts and record noted biases. Transcripts of the recorded sessions were
produced and checked against thoughts, conclusions, and biases raised previously while
journaling. Observations of participant facial reactions, tone, and demeanor were also captured
throughout the interview in the form of journal notes. The intent here was to interpret nonverbal
cues as they pertained to the degree to which community members had been informed and
impacted by student project ideas.
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Documents
A document review of school and community-based media, such as newspaper articles,
and web-based publications, was also analyzed during the course of this study. These documents
provided further context to statements made during the interview process and allowed for the
tracking of the impact within the community in terms of the ideas generated from project work.
Data Analysis
Robert Yin described case study as the most ideal method for data collection and
analysis. He suggested when a “distinctive need… arises out of the desire to understand
complex social phenomena” it allows the researcher “to retain the holistic and meaningful
characteristics of real-life” events and phenomena (Yin 2009, p. 4). The analysis of data
followed three main but mutually reinforcing tracks in an attempt to understand the complex
community interactions that took place for ideas and innovations to diffuse.
First, was the careful reading and rereading of all interview materials including interview
notes, transcripts, and journals. Second, coding of all transcripts and journals was used to find
major themes as regards student project work and the spread of the ideas they generate. Third, a
careful study of document records pertaining to the communities impacted (e.g. school,
neighborhood etc.) to ascertain whether evidence existed that these ideas spread to the outer
circles of the communities identified.
Researcher Bias and Assumptions
Given the fact that the researcher has worked in the field of education for nearly twenty
years in general, and with students and teachers around project based learning in particular, there
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was a certain set of preconceived ideas and assumptions related to student work and its impact on
individuals. However, the researcher wished to avoid infusing the study participants and any
findings with this bias so strong and consistent efforts were made to “bracket” experiences
throughout the study. The researcher voice recorded and utilized transcription software to
capture and record thoughts, feelings, and assumptions throughout the course of this study.
Furthermore, the researcher utilized an additional bracketing technique by running all subsequent
discoveries and findings by peers to get their sense of whether bias led to distortion of either the
data or conclusions.
Limitations
The inherent limitation of this study was unfortunately built into its design. Given the
goal of this study was to provide a careful analysis of what happened to ideas generated in
student project work in a bounded study, the ultimate findings may not apply to cases beyond
this school or study. It is hoped that additional case studies will be successful in providing a
more robust and fuller view of how ideas and innovations generated through student project
work diffuse more deeply into a community.
The main focus of this study was to identify and capture data from community members
outside of the students’ direct contacts, occupied by individuals and groups in that fourth ring
identified previously, who were potentially receiving and interacting with ideas generated by
student projects for the first time. The main data gathered was comprised of interviews,
observations, and documents related to teacher relationship and student success. Additionally,
and just as importantly, once these ideas diffused into the community at large, the researcher
sought to discover to what degree they changed individual and group actions and behaviors
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related to the subject matter of the student community service project work. The researcher’s
aim was to understand how these ideas diffused into the greater community and how much
personal and communal change was spawned as a result. Holistic analysis was the hallmark of
this study with the hope that future cases can be pursued on both the researchers’ and others’
ends. The express hope here being nuanced, rich and thick descriptions of the case combined
with a thorough discussion of all relevant findings.
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CHAPTER 4
FINDINGS
Introduction
The purpose of this study was to investigate the impact of student project ideas and the
degree to which they inspired action and change. This was pursued over the course of an
academic year by collecting data related to two main research questions. The below-referenced
research questions guided the data analysis throughout this study. The first was to ascertain
which ideas, and to what degree ideas and actions from student project work diffused into the
community. The second question asked whether this resulted in the change of attitudes and
behaviors of individuals and groups because of what they interacted with and observed.
The student project work that provided the inspiration for the ideas and innovations
tracked within this study are connected to an organization named World Savvy. World Savvy is
an educational non-profit and leader in the field of Global Competence education that works
nationally, and is also based in three specific geographical areas including New York City, San
Francisco/Oakland, and the Twin Cities of Minneapolis and St. Paul. The projects that inspired
the stories and research here emanated from the Minnesota region for the Academic Year 20152016. World Savvy Classrooms is a program which provides a model for teachers to integrate
global competence into their curriculum by combining professional development for educators
with project-based learning for students across all disciplines. The primary tool for engaging
students as changemakers in global and community issues and a cornerstone of World Savvy
Classrooms is the Knowledge to Action plan (K2A). K2A is a multi-step process whereby youth
learn about an issue, research potential solutions to address the root causes of the issue, think
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creatively and critically about how they can impact the issue, and devise an action plan to create
positive change. Through World Savvy Classrooms, students follow this process, then present
their K2A plans to the public at World Savvy Festivals in San Francisco, Minneapolis/St Paul,
and New York City. During the Festivals, students engage community members in dialogue
about the issues they have been tackling and invite them to participate in the solution. These
students then receive an opportunity to compete for small amounts of funding to support the
implementation of their Knowledge to Action Plans.
Data was collected by questionnaire, semi-structured interview coupled with recording
and transcription, and document review of school and community-based media. The initial
questionnaire helped identify a valid research participant sample that allowed for a deeper data
collection through the semi-structured interviews at both the three- and six-month post stages
respectively. The research participants were selected based upon their questionnaire answers
that identified them as having observed these student projects for the first time, and as having no
close connection to the students themselves. The latter being important as that would potentially
bias, or pre-dispose the participant to spread the ideas further not based on the power of the idea
specifically, but more so because of an affinity for the presenter of the idea.
As was previously discussed in Chapter 3 Methodology, the design implemented through
this study was that of an interpretive single case study. This type of study concerns an “in-depth
study of a single or a few programs, events, activities, groups, or entities defined in terms of time
and place (McMillan, 2012, p. 15).” In this interpretive case study, the unit of analysis was the
number of similar individuals involved in a shared same event and were collectively studied as
one case (Gall, Gall, & Borg, 2007). For this case, the common characteristic or phenomenon
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that was studied was the reaction of community members, in this case the research participants
being exposed to ideas generated and by the presentation of student project work.
The use of thematic analysis as outlined by Creswell (2007) and Stake (1995) was
utilized to track pre-set themes in the diffusion of ideas from student project work and identify
new and emerging themes from the participant questionnaires. During the subsequent three- and
six-month post interviews, the researcher paid close attention and noted how often these initial
coded categories arose. Once this data was collected the researcher generated transcriptions of
each interview utilizing Rev Voice Recording and transcription services. The researcher then
listened to the three- and six-month post interviews again while reading through each transcript
to corroborate transcript accuracy. Once this was accomplished and the accuracy of the data was
verified, the researcher began a more focused thematic analysis. During this process two
additional codes emerged which bore further investigation.
Table 1
Coding Structure
Pre-set codes
Action
Advocacy
Attitude
Behavior

Emergent Codes
Change
Discussion/Dialogue
Volunteer

Global Competence Learning Model
Philanthropy

The researcher at this point took the additional step of utilizing NVivo 11 Plus qualitative data
analysis software to substantiate not only the frequency and connection of pre-set codes, but also
to confirm the researcher’s finding of the two emergent codes as the data was gathered and began
to take shape (see Table 1).
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Research Design and Participant Sample
As previously mentioned when discussing the design of this study, the researcher sought
to reveal through this interpretive single case study, the common themes and examples of change
because of the diffusion of innovations and ideas. The researcher’s goal was to understand the
experience of community members who interacted with the ideas generated by the student
project work, and any action or behavior changes which were triggered because of these
interactions.
In this case, the common characteristics or phenomena being studied were three-fold: 1)
the reaction of community members to the introduction of new ideas generated by the
presentation of student project work, 2) the opportunity to track just how far ideas and
innovations go beyond their initial presentation, and 3) a demonstration of how behavior or
action by community members was changed as a result of introducing the students’ new ideas.
The researcher successfully accessed and identified a significant sample pool of
participants for data collection. This comprised a group of adult age (18 years or older) research
participants gathered at select school events (two in total) where community observers and
volunteers were celebrating and offering critical feedback on student project work. These
participants had an opportunity to meet the principal investigator and learn more about the study,
and voluntarily fill out a brief pen and paper survey documenting their observations and initial
thoughts (Appendix A). To this pool was added a second group of participants who attended a
regional competition of student project based work organized by the educational non-profit
World Savvy. The second and third data collection points were accomplished through interviews
(questions are recorded in Appendices B and C) at the three- and six-months post marks
respectively.
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This collective process resulted in the engagement of 15 research participants through the
conclusion of the study. The research participants are demographically referenced in the table
below.
Table 2
Participant Demographics
Demographic Indicator
Gender
Race
Age
Education
Employment Fields

Summary
11 women, 4 men
13 white, 2 Asian-American
3 (25-29), 4 (30-39), 3 (40-49), 2 (50-59), 3 (60-69)
All had 4 year degrees, 9 graduate or higher
4 Education and Training
2 Business Administration
2 Hospitality and Tourism
2 Nonprofit Human Services
1 Arts and Communications
1 Engineering
1 Government and Public Administration
1 Healthcare
1 Information Technology

Finally, as the thematic analysis proceeded and data supporting the two research
questions came into focus, the researcher found it helpful to further group data in order to
highlight the more nuanced view of the impact of the student project work. To accomplish this,
the researcher developed three framing questions that needed to be answered in order to
accurately ascertain the degree to which diffusion took place within the community studied (see
Table 3).
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Table 3
Framing Questions
1. Did student project work, ideas, and actions diffuse into the community?
2. Was specific action or advocacy taken by these community members in further diffusing the
ideas and innovations?
3. Do these projects impact attitudes and behaviors of individuals and groups? Were attitudes or
behaviors changed?

The three framing questions paralleled the analytical aim of the six questions featured in both the
three- and six-month post interviews (see Appendix B and C). The first framing question
integrated responses from three of the original interview questions. These included firstly, what
do you recall or remember about the student project work you observed? Secondly, to about
how many people did you mention what you saw when viewing the student project work? And
thirdly, do you recall any of their reactions? The second framing question drew data from the
interview question, have you taken any action as a result of what you saw/learned three months
ago? And if so, what? The third and final framing question was drawn from responses to two of
the original interview questions. Firstly, have any behaviors changed as a result of what you
saw/learned three months ago? And if so, which behaviors? Secondly, what plans do you have,
or what can you imagine doing with this information, knowledge, or idea in the future?
Moreover, the first framing question encapsulated the first of the two main research
questions which were established as the basis of this dissertation. Namely, what ideas spread
from the original student project work? The final two framing questions directly supported and
helped organize the second research question of was there a change as a result of these diffused
ideas? The thematic analysis and participant answers to the framing questions, as revealed
through the three-month post interviews began to reveal several shared experiences and
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recollections among research participants. These themes were further confirmed during the
analysis of data from the six-month post interviews as well.
Research Question 1: Which Ideas Spread into the Community?
The student projects that were observed covered a diverse range of over one hundred
research and project topics (see Table 4). As far as ideas generated directly by, or revolving
around particular student projects, interviews revealed rather quickly that certain project topics,
and the ideas and issues they represented were resonating more powerfully with this study’s
research participants. The projects that stood out amongst multiple participants at both the time
of the three-month post interview, but also at the point of the six-month post interview.
Table 4
Student Project Themes and Topics
Project Themes

Sub-topics

Social

Educational Equity
Gender Equality
Gentrification
Human Trafficking/Sex Trade
Hunger
Homelessness

Immigration
LGBT Rights
Poverty
Syrian Refugee Status
Wage/Labor
Discrimination

Science and Technology

AIDS/HIV
Nuclear Energy

Social Media
Vaccines

Environment and Sustainability

Air Pollution
Biodiversity
Carbon Emissions
Climate Change
Endangered Pollinators
Food Deserts

Food Waste
Poaching
Recycling
Sustainable Farming
Urban Development
Water Pollution

Moreover, these were the projects and ideas that were most likely to be shared with friends,
family, and acquaintances thereby spurring the diffusion of these ideas beyond the initial reach
of the student projects. This helped the researcher identify which ideas and topics resonated with
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first-time observers of these student projects. Furthermore, it helped establish a baseline coding
structure. A visual word chart of these larger themes generated by NVivo is represented by
Figure 7.

Figure 7. Theme Frequency
Of the fifteen research participants who volunteered to be interviewed, all but one had definite
recall of details related to the student projects they observed and with which they interacted.
Recollected project details fell into four general thematic categories (see Table 5).
Table 5
Participant Recollections by Theme (thematic categories)
General Coding
Category

Sub-topic

Participants
Recollections

Social

Social justice/Human rights: Human trafficking, LGBT,
social media, violence against women.

8

Technology

GMO, water filtration, water reclamation.

7

Environment and
Sustainability

Water, food, environmental pollution, energy renewal,
climate change.

7

Global Competence

Project-Based Learning, Human-Centered Design.

5
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In terms of key takeaways regarding the diffusion of ideas from the students, to these research
participants, all fifteen participants had discussions with fellow volunteers at these events.
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Figure 8. Information Exchange at the Three and Six-month Post Marks

More importantly however for this study, at the time of the three-month post interviews,
fourteen of fifteen research participants also discussed their observations and what they learned
with immediate family members and friends, with ten of those fifteen taking it two steps further
by also expanding the dialogue to include workplace colleagues and acquaintances (see Figure
8). This willingness to share information beyond the closest relations is highly illustrative of the
type of diffusion attributed to early adapters as illustrated by the Diffusion of Innovations Model
(Rogers, 2003).
Furthermore, diffusion was still taking place at the six-month post mark, albeit to a lesser
degree. At this point, six of the fifteen research participants were still engaged in occasional

36

dialogue about ideas and experiences related to the student project work they observed. Four of
the original fifteen were also still taking it two steps further by continuing to reference their ideas
and experiences with colleagues and acquaintances.
Was Action Taken?
One idea that resonated strongly with multiple participants also came out in almost all
subsequent conversations these participants had with their friend and colleague networks. This
idea was that of student-sponsored social action campaigns as a means of a solution to large and
complex global challenges. The campaigns all sought to address some of the complex
challenges reflected with the sub-topics noted in Table 5.
For example, several projects looking at the challenge presented by climate change put
forward solutions seeking to galvanize personal action on a local level.
This one group of girls whose project focused on climate change, were so
smart and passionate. They offered as one solution, a schoolwide effort
which organized parents and students to start biking to work and school
events. I was really amazed at how pro-active they were and talked to
friends and family about what students are capable of given the right focus.
(Project Observer 1)
A second participant recalled the same project and offered:
I spoke to colleagues of a student action campaign to encourage biking to
work and school as a means of combatting the challenges of both air
pollution and environmental sustainability. This made such a large problem
seem more manageable, and encouraged me to push for this same type of
action with people I could engage with on this topic. (Project Observer 2)
Research participant responses clearly articulated in most instances that the themes and ideas
they observed with students from the project work were being passed on beyond the venues at
which the students were sharing these ideas.
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This was further demonstrated by the fact that multiple research participants also spoke
of their experiences when recollecting student projects dedicated to combatting human rights
challenges such as gender equality and human trafficking.
I was a gender studies major in college, the student presentation on the
discrimination of LGBT people and the inhibiting of social progress was
very powerful. It was so impressive to see middle school age students have
a vocabulary around such big issues. I know I didn’t when we were in
school. I had to go through higher education before coming up with such a
coherent view on these important topics, challenges, and solutions. (Project
Observer 3)

Several research participants echoed similar sentiments when discussing what they took away
from projects tackling the challenge of human trafficking.
I remember a project on sex trafficking. First of all, I didn’t know it was as
widespread in Minnesota. I always thought of it as a far-off thing.
Secondly, to see kids taking a whack at such a huge global problem made
me tell my work friends because I thought all our kids need this kind of
education. (Project Observer 4)

As was the case in regard to projects on climate change, research participant responses generally
articulated that these details around human trafficking, which were observed during student
project presentations, were being passed on beyond the events at which the ideas were reported,
but more deeply into the personal networks of the observers themselves.
A final illustrative example of this is represented by ideas that emanated from student
project work around Genetically Modified Organisms (GMOs). Several research participants
were presented with new information regarding GMOs as both a nutritional solution to the twin
global realities of population expansion, and climate change.
All the information I have learned about GMOs had to do with possible
negative health impacts. I had never seen genetically engineered food as a
potential game changer for solving over population and sustainability
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challenges. This was definitely the first time where I began to see this type
of science as, at the very least, a necessary evil. (Project Observer 5)

Another research participant relayed a similar sentiment when stating:
I’m a runner and have always been health conscious and my friend network
is made up of similar thinkers. The students presenting GMO foods as a
potential solution to so many big challenges, well, I had never heard it
presented in that light. I went on to do more research and have begun to
think about and discuss this viewpoint with friends and colleagues now
more and more. (Project Observer 6)

The ideas and new perspectives presented by the students resonated strongly with this research
participant, thereby leading to much more in the way of diffusion beyond the scope of the
original student project.
Research Question 2: Was There Change?

The second question asked by the principal investigator, was whether the spread of the ideas
represented in the student project work resulted in the change of attitudes and behaviors of
individuals and groups because of what they interacted with and observed. This particular
research question ultimately required that the three final framing questions be answered so as to
effectively support the resulting conclusions. Before proceeding further, it would be a good time
to reflect on the definitions of attitudes and behaviors as discussed previously in Chapter 1.
Attitudes for this study were considered settled behaviors or manner of acting, as representative
of feeling or opinion, attitude of mind deliberately adopted, or habitual, mode of regarding the
object of thought. Behaviors for the purpose of this study were conduct, general practice, course
of life; course of action towards or to others, or the treatment of others.
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Research Participant Overview
Another key indicator that research participants were moved to diffuse ideas further came
in the form of research participants’ “next steps,” or plans of what to do next with what they
learned and observed of the student projects. This “next steps” indicator came from all ideas
directly researched by students, the solutions the students proposed and pursued, and of the
Global Competence education model the students were practicing.
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Figure 9. Respondents by Theme
Eleven of the fifteen participants described future actions they would take, or specific plans to
spread ideas that emerged in the process of interacting with student project work (see Figure
9). The pre-set codes most featured in these discussions around “next steps” were advocacy with
eleven of fifteen participants making statements on the subject, and volunteering was reported by
ten of fifteen reported this as the case. In this case, advocacy did not relate strongly to student
ideas. However, it came as a surprise to the researcher and will be discussed further in Chapter
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5. Advocacy in these cases for all ten research participants revolved around the Global
Competence educational model that included elements of experiential education, project based
learning and design thinking. Another key indicator from the participants’ personal observation
and interaction with the student projects was the degree to which participants were moved to
change their own behaviors or actions. This was evidenced by the fact that nine of the fifteen
participants described some type of appreciable action taken or behavior changed as a result of
the projects they observed and with which they interacted. A new emergent code also arose when
reviewing, journal entries, interview notes, and transcripts of philanthropy. Five participants
were moved by what they observed and interacted with regarding student project work, not only
to discuss and diffuse these ideas to outer rings of the community through family, friends, and
work colleagues, but also to donate time and money towards connected causes; five individuals
mentioned having donated at the three-month mark, and three continued this action by the sixmonth mark.
Were attitudes or behaviors changed?
The simplest answer to the above referenced framing question is “yes.” At least so far as was
articulated by several research participants. The most illustrative example of such research
participants’ individual change of attitude follows.

The project ideas for sure indirectly changed my attitude towards social
justice and career. Before seeing the intentionality of these projects and the
ideas they generated, I thought you had to choose either a career path or a
life calling. Now I believe you can do both. This allowed me to have
conversations, and provide more information to colleagues. I shared the
content of the projects, but also my thinking about the impact of
organizations on furthering and enhancing work on global challenges. I
spent a lot of time contemplating the impact that an organization can have,
and this has impacted how I want to intersect my work in education and
cross a career dedicated to social justice.
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As strong as this response was, the answering of this question generally revealed a limitation of
this study. The principal researcher’s sample was limited to direct observers only of the student
project work, and did not ultimately include those observers’ extended networks with whom they
had shared their ideas, experiences and impressions. Without additional study or studies of these
individuals’ networks we can only speak authoritatively of the individual and not of group
impact.
Continued Diffusion of Ideas
Whereas the degree to which ideas diffused to the greater community eluded this study’s reach.
However, there were countless examples supporting the degree to which research participants
took individual action towards diffusing these ideas and innovations.
Several participants spoke of direct actions they took as a result of what they observed. One
research participant stated:
In the wake of events taking place in this country, combined with the
problem-solving I saw coming out of student projects, I did take one
particular action in joining a local organization, Showing up for Racial
Justice (SURJ). I’ve gone twice to this point, and I intend to continue
working with them. Life has been busy but I’ll continue to engage.
Students working to solve these challenges gave me hope, and the push to
take action on my convictions (Project Observer 7).
Another research participant went on to state,
I’ve definitely had as a result of what I saw, an uptick in donation to both
educational and social justice organizations. I’m trying to put my money where
my mouth is! (Project Observer 8)
This was an obvious change in behavior and could be directly attributed to the participant’s
interaction with these student projects and the ideas they disseminated.
There were also several instances of direct action taken by participants as a result of what
they observed. One such individual took direct action in her community when she revealed,
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I’ve been working in a community garden since encountering those ideas
from students on food security (Project Observer 9).
A second research participant mirrored this form of direct action on the home front when she
mentioned,
I began to recycle in earnest, and track food waste because of what I saw,
and share these exhortations with my friends and co-workers as well.
(Project Observer 10)
Finally, over half of the research participants conveyed a similar sentiment to one research
participant who stated unequivocally,
I plan on volunteering more with educational organizations, and I’ve told
people they should volunteer as well. Showing up is so important. (Project
Observer 11)
It should be noted at this time however, that not all research participants felt moved or exhorted
to action because of what they observed of student projects’ work and ideas. One research
participant summed this up when stating,
None of the presentations I saw hit hard enough, or were new ideas to me.
There may have been some that I didn’t have an opportunity to see. Some
reinforced my thinking and acting, but none moved me to change overly
much (Project Observer 12).
A second observer echoed this sentiment,
I should tell you I’m quite knowledgeable. A lot of this content wasn’t new
to me so my behaviors haven’t changed as a result. (Project Observer 13).
Nevertheless, the data that supported the spread of certain ideas was undeniable.

Document Review
This section presents findings from a document review of school and community-based
media, from the academic year of 2015-2016 during which the student projects alluded to
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throughout this study were developed. Dozens of sources were identified during this document
review which specifically cited the events at which the student projects were presented. Of these
examples, three contained detailed descriptions of specific student projects which would allow
for the spread of ideas from the projects themselves, offering a more likely path for these ideas to
penetrate more deeply into the community. These examples offer additional external
confirmation that ideas from student project work did, in fact, diffuse into the community beyond
the scope of the original student presentations to the research participants featured in this
dissertation study. These documents provide further context to statements made during the
interview process and support the assertion that ideas were spreading and had impact within a
greater community.
Example 1: North Community High School
The project alluded to within this example specifically focused on the challenge that the
phenomenon of gentrification presented to the urban community of North Minneapolis, where
the students working on the project resided. The ideas generated by this project were reflected in
a documentary film produced by the students of North Community High School which was
publicly accessible (See Figure 10).

44

Figure 10. YouTube Video: Gentrification (https://www.youtube.com/watch?v=FcvIWe1ezyc)
This documentary film titled, “Progress to You, Gentrification to Us: The Devastating Effects of
Urbanization,” aimed to drive community engagement and governmental advocacy efforts to
ameliorate the negative impacts that gentrification was and is having on Minneapolis based
communities of color (World Savvy, 2016).
It is also noteworthy that a journalistic feature by a major regional newspaper picked up
on this story and interviewed the students and teachers who participated in developing this
project (Rosenbloom, 2016). This along with the social media sharing of both the story and the
documentary film itself would all but guarantee that the ideas generated from this project would
access multiple networks (see Figure 11)
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Figure 11. World Savvy Twitter and Facebook Posts
These examples speak strongly towards the potential for ideas from this project to diffuse more
deeply into the community beyond the range offered by the initial student presentation (World
Savvy, 2016).
Example 2: Wellstone International High School
The project from Wellstone was built around the recent immigrant experiences of the
students themselves. The student population which was largely Muslims and Latinos looked for
solutions to the challenge presented by the nativist rhetoric of the most recent presidential
campaign. The project titled “Stop the Hate & Spread the Hope” identified the causes behind the
recent mainstreaming of anti-immigrant rhetoric as mainly stemming from the American
electorates’ lack of information, as well as personal experiences, to better inform their opinions
and counter the targeting and scapegoating of specific groups of immigrants (Aamot, 2016).
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Figure 12. Wellstone International High School Tweet
The students shared their messages of hope at several public venues including local schools and
universities. It should also be noted those venues would have provided countless opportunities
for the further diffusion of ideas from the original project presentations (Wellstone International
High, 2016).
Example 3: Minnetonka Middle School
One project from Minnetonka Middle School highlighted here was designed around the
challenge of human trafficking coupled with the need to empower women worldwide. Similar to
the North High School example, this project appeared on multiple social media platforms one of
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which is referenced below (see Figure 13).

Figure 13. Minnetonka Middle School Tweet
Additionally, it was also featured on two organizational newsletters thereby allowing for the
further diffusion of these ideas through multiple professional networks (Eisenmann, 2016,
Nelson, 2016, Peters, 2016).
Summary of Findings
As was previously mentioned in Chapter 2, this study did not embark on an empirical
analysis of the spread of ideas generated by student work, as a full exploration of Social Physics
would naturally follow. Nevertheless, the examples cited herein do lend credence to the concept
that “idea flow” represents the dispersal of ideas by story through a social network. Based on
interview responses and observations there can be little doubt that ideas were indeed diffusing
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more deeply into the community as a result of these research participants’ interaction with
student project work, and in several cases this moved participants to change behaviors in some
cases and take direct action as a result.
Finally, there was a strong finding with potential ramifications in the field of education,
and in Organization Development, given the reality the latter informs and guides so much
educational reform and change efforts the world over. This finding had to do with the research
participants’ reactions to Global Competence as both an educational approach and as a
conceptual framework for helping students to thrive in an interconnected, and ambiguous world.
This was summed up well in one interview when a research participant stated,
Being a parent helps give me perspective on how I want my students to be
focused on worldly events, being tied into bigger topics than education usually
tackles in schools. I will support and advocate for Global Competence education
learning for both my kids and for students in our community. After hearing these
kids present, I took more away regarding the best type of educational approach,
more so than the actual issues they discussed. (Project Observer, 7)

The diffusion of this educational approach with its symbiotic relationship to the ideas generated
by student project work, will be discussed more expansively in Chapter 5.
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Chapter 5
Discussion of Findings

This dissertation study began as an endeavor to understand ideas generated from student
project work diffused more deeply into the community, and to what degree they changed
individuals as they spread. This line of investigation was confirmed and completed,
nevertheless, the study evolved into a revelatory exploration of the power and resonance of the
idea of education itself. My interest in this topic stemmed from my work in educational
programming and reform combined with my study of organization change practice. As certain
themes became apparent through both interviews and document reviews, it became evident that
while ideas were in fact spreading from the projects, the vehicle by which the ideas were
originally produced and disseminated was the more powerful narrative for those who participated
in diffusing these concepts more deeply into the landscape.
As was noted, in a few cases, research participants were moved to not only spread the
ideas they learned about by viewing these student projects, but also to adopt and sustain new
actions and behaviors. The specific incidents of the two participants who adopted new strategies
and practices around recycling and food waste jump to mind. These, however, were the
exception not the rule. Another way of looking at the fact that the specific ideas attached to
student projects, spread, but did not “hit hard enough,” was by looking once again at the goal of
these student projects. These projects were specifically aimed at promoting positive change.
Diffusion as was stated in Chapter 2 refers to the spread of abstract ideas, concepts,
technical information, and actual practices within a social system. In this case, the diffusion is
represented by a school community, and through the networks of those 15 research participants
that observed the student projects. Looking at the diffusion in its purest sense, it is a flow or

50

movement from a source via communication and influence; in this case the research participants,
to adopters within the research participant’s networks (Rogers, 2003). As far as the research
participants themselves were concerned, this did influence their own adoption of an innovation
or idea. Further, it potentially augmented the probability of innovation adoption among those
with whom they communicated within their own circles.
As was revealed in research participant interview responses at both the three and sixmonth post marks, the four main elements necessary for diffusion were present and actualized.
The first being the innovation itself, whether we were talking about ideas generated by the
student project, or the advocacy of the educational model that produced the student projects and
ideas.
The second element evidenced was the communication channels themselves. In this case,
such communication channels were represented by personal, familial, collegial, online and social
media. More specifically, diffusion within the context of these projects and the ideas they helped
spread, represent the process by which innovation was communicated through the participantidentified channels over time between members of a social system, which in these cases were
their personal and professional networks. Thus, diffusion is a social change or process by which
alteration occurs in the structure and function of the social system being impacted (Rogers,
2003).
The third element of time was revealed at least so far as the scope of this study was
concerned. Nevertheless, the researcher would like to see a longer-framed study to confirm the
findings noted over the course of this six-month snapshot. Finally, the fourth element, a social
system in which to further accept and spread the innovation, was also revealed through dialogue
with research participants. As will be discussed further in “Suggestions for Future Research,”
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the networks revealed by these 15 research participants were both vast and diverse, and ripe for
further analytical and social network analysis.

Limitations

As was mentioned in Chapter 3, there was an inherent limitation built into this study by
virtue of the researcher’s two decades of work in the field of education. With the goal of the
study being a careful analysis of what happened to ideas generated in student project work in a
bounded study, the ultimate findings may not apply to cases beyond the schools encompassed
here or the events tracked in this study. With the design being an interpretive single case study,
“in-depth study of a single or a few programs, events, activities, groups, or entities defined in
terms of time and place (McMillan, 2012, p. 15), findings here were limited to the student project
ideas generated at schools for a single academic year (2015-2016) and can be viewed in highly
subjective terms (Stake, 1995).
Moreover, there was a degree of subjectivity on the part of the researcher in determining
significant themes to pursue. The researcher’s use of NVivo research software was one attempt
to limit personal subjectivity and address this particular limitation. Another attempt to address
this limitation was the inclusion and study of additional sources of data beyond interviews to
support the identified themes. These sources included multi-media and social media source
materials. It is hoped that this, combined with the review of current literature around the
diffusion of ideas, would connect this study to the broader body of knowledge concerning
educational approach and organization development.
A second limitation of this study was the number of research participants that met the
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criteria of being adult age and outside of the student’s direct contacts, and who were receiving
and interacting with ideas generated by student projects preferably for the first time. Ultimately
only a small sample size of 15 individuals was gathered. This affords a more limited perspective
regarding the spread of ideas and their subsequent impact on change. It should be said however,
that this was beneficial in one regard; the researcher was presented with the opportunity to have
more in-depth interviews with each participant. At the outset of this study it was hoped that
nuanced, rich and thick descriptions of this case could be combined with a thorough discussion
of all relevant findings. This smaller sample size resulted in a more robust and revelatory
dialogue regarding the degree to which these student project ideas both resonated with, and were
spread by each participant.
Suggestions for Future Research

Sample Pool
As was stated at the outset of this study, given the limitation of applying findings beyond
the scope of this single case study, it is hoped that additional case studies will be successful in
providing a more robust and fuller view of how the ideas and innovations generated through
student project work diffuse more deeply into a community. As data rolled in for this study it
became clear that although certain ideas had traction and for sure diffused into the community,
nevertheless, not all research participants felt moved or exhorted to action because of what they
observed and learned from these student projects. One research participant summed this up by
saying,
None of the presentations I saw hit hard enough, or were new ideas to me. There
may have been some that I didn’t have an opportunity to see. Some reinforced
my thinking and acting, but none moved me to change overly much (Project
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Observer 10).
Another research participant echoed this sentiment, “I should tell you I’m quite knowledgeable.
A lot of this content wasn’t new to me so my behaviors haven’t changed as a result (Project
Observer 13).” These research participants as a whole were well educated and informed.
Further studies of younger and less experienced participants would be highly revelatory of the
power and degree to which the ideas presented by these students could conceivably travel. A
further study of youth observing these presentations for the first time would be most welcome as
they would represent a more impressionable canvas to be shaped by what would surely be more
impactful ideas.
Diffusion of Innovations
Another critical approach which would go a long way in building on this study, would be
a deeper dive in looking at the adoption rates of innovations, and the degree to which they
coincide with values, beliefs, and experiences of individuals in a social system. This was
presupposed by Rogers of course, but beyond the scope of this study, as the number of
interpersonal networks was immense. This made it difficult to track any one idea beyond the
scope of the project to see whether it met a threshold or critical mass of individuals reached, and
thus bringing the diffusion to a point of self-sustainability (Rogers 2003).
Social Physics
Another potentially rich avenue for investigation is connected to social media and the
spread of ideas and their corresponding impact on changed behavior and action. This study saw
strong evidence that ideas were further disseminated by both individuals and organizations. A
research project featuring the empirical analysis of Social Physics could more closely track and
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explain the mathematical connections between information and changed behavior.

Figure 5. Social Networks and Diffusion
Given the complexity of social networks generally (see Figure 5), and compounding that with the
expanded networks represented by online and social media networks, i.e. LinkedIn, Facebook,
and Twitter just to name three; an expanded investigation of how far these ideas travel and to
what degree they impact change would be highly revealing.
Building on the idea of complexity, there is a visual noted below known as the
Conversation Prism (see Figure 14). The Conversation Prism is a powerful reference as it
provides a visual map of the social media universe, and offers an iterative study in digital
ethnography which tracks popular social networks, organizing them by the way online users
utilize them in life. This representation helps layout the multitude of ways ideas might flow
within social networks to potentially create social learning, push new ideas to become habits, and
shape the corresponding development of social pressure to further shape traditions and culture,
and ultimately drive true and documentable change (Scott & Carrington, 2011).
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Figure 14. Conversation Prism: A Road Map of Social Media and Online Connection
A deeper analysis adopting a more focused Social Physics approach and utilizing the
powerful capabilities of NVivo Qualitative Research Software to track social media sharing
would allow us to see more clearly how the ideas from these student projects flowed between
people, drove social learning, and how this flow eventually shaped evolving norms. This is
extremely important in general and of Organization Development practitioners because the flow
of ideas is central to understanding society, not only because timely information is critical to
efficient systems but, more important, because the spread and combination of new ideas is what
drives behavior change and innovation (Scott & Carrington, 2011).
Implications

As was stated at the outset of this study, Global Competence (GC) as a conceptual
framework for the ability to thrive in an interconnected, and ambiguous world is an important
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topic in the field of education and should likewise be deeply considered within Organization
Development (OD).
An important implication for leaders is the complexity of challenges facing our
interconnected global landscape, combined with many networks through which information
flows. This flow of information and how best to manage it heavily impacts the organizational
development practitioner’s ability to govern and guide gradual and positive change. In an era of
high ambiguity and regular paradigm shifts, Organization Development practitioners aided by
the field of Knowledge Management must be the calm within the storm. Social learning
ultimately shapes the norms and creative outputs of a society. As our world and education
systems evolve to tackle global level challenges, it is important to be able to track which ideas
have traction in solving problems, so that every effort can be made for those ideas to disseminate
and catch on as soon as is humanly possible. We must peel back the layers of social structure to
spread ideas that drive behavior change through the transfer of habits and customs person to
person. This study began to show which ideas resonated and how they spread beyond the scope
of the original projects which spawned them, and reveals many avenues by which Organization
Development Practitioners can help steady the ships as our organizational, societal, and political
seascapes are buffeted by waves of change.
Personal Reflections

Following the initial read through of notes from both the three-month and six-month post
interviews, two additional codes emerged and were reinforced upon more careful study of
interview transcripts. Philanthropy was one but more significantly was the category of global
competence as an educational model. The emerging educational model that these teachers and
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students embraced as early adapters within the educational landscape, was further reflected
within the socially minded projects that were the hallmark of an education model focused on
empathy, understanding, and collaboration. This educational model included project-based
learning, and human centered design as specifically noted. This coupled with the global
competence focus on empathy resulted in projects that aimed largely at committing knowledge to
action. The important thing to note in this context, was that the ideas from the student projects
did, in fact, in many cases diffuse to the outer ring communities. This was clearly evidenced by
the discussions research participants were having with friends and colleagues.
I was really amazed. These are students who in their teens are pretty self-focused
and self-centered party, so seeing their passion was amazing. It seemed like they
wanted to take their projects beyond the classroom and truly make a difference.
And this was not unique to one project. No, it was embedded in all. This type of
education imbued them with a responsibility to take action large or small. Global
competence education was working was my main take away. (Project Observer 4)

The above referenced participant quote was illustrative of this general mindset amongst research
participants. This fact was noted predominantly in reflections participants were having at the
time of the three-month post interviews, and to a slightly lesser degree at the time of the sixmonth post interviews.
What the researcher did not initially account for, which was revealed during deeper
analysis, was the fact that the ideas generated from student projects became almost secondary as
research participants found themselves further in time from their observation of the initial
student presentations. By the time of the six-month post interviews, even as participant
recollections of project topic details waned, nearly all those interviewed were still impressed and
talking about the way the students tackled challenges, proposed solutions, and ultimately built
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their projects. It should be noted that in most cases this was the research participant’s
subconscious comparative assessment of their own prior educational experience. These research
participants predominantly spoke of their own educational experience being of the rote
memorization and lecture variety, and severely lacking in opportunities towards the experiential
side of the educational spectrum. All participants lamented the fact they wished they had been
existed to project-based learning when they were students and would have welcomed an
opportunity to investigate subjects of interest to identify challenges, and ultimately work towards
building solutions.
By the time of the six-month post interviews, many participants continued to reflect on
their own educational experience as being mostly sit and get information through a lecture
format, with very little in the way of interaction, collaboration, problem-solving, or the seeking
of solutions to complex challenges. Continued discussions went above and beyond the original
ideas generated by the student projects. This educational model resonated with participants and
helped drive the beginnings of what seemed to be a self-sustaining diffusion of these type of
inquiry driven experiential activities, with an emphasis on problem solving and committing
knowledge to action.
It can be said that the initial ideas reflected in the projects did have the power to diffuse
further into the community beyond the proximity of the students themselves. However, it must
be noted the true puissance of these ideas lay in their ability to act as a springboard for a deeper
diffusion of the educational model of Global Competence itself. As noted previously, this could
be in large part attributed to the experience and educational levels represented within the
participant pool, which was substantial. The fifteen participants were both highly educated and
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highly knowledgeable in regard to the student topics being tackled in the project work being
observed. Therefore, the power of the type of education ended up in most cases resonating more
with these participants as time progressed. As was discussed earlier, by the time of the sixmonth post interviews, research participants remembered vague details from the student projects
such as the overall topics and the quality of the student presentations. However, by the sixmonth mark, participants were still largely talking in glowing terms about the elements of Global
Competence education. Many continued to have discussions with family, friends and colleagues
about how they saw the need for, and appreciated the power of this type of education.
Furthermore, they wish they had experienced it themselves when they were of school age.
Based on the results of this study, it can be assumed that potential adopters of a Global
Competence educational model are out there in large numbers. The ideas revolving around both
the type of educational model and how best to spread it further were the most consistent and
powerful messages which participants continued to spread through their networks,
predominantly in the form of dialogue, and through personal action such as volunteering and
philanthropy. The main goal of this study from the outset was to identify the impact that studentdesigned and led project work has on community members who were interacting with these
project ideas. Furthermore, I wanted to understand to what degree student project work, ideas,
and actions diffused into the community and impacted the attitudes and behaviors of individuals
and groups beyond the scope of the original projects themselves. In this study, the educational
model presented by Global Competence, represented the idea that has the best chance of
reaching Rogers’ “self-sustaining phase” based on the perceived attributes by this sample group,
in terms of an innovative educational approach that provides a relative advantage over the
educational approach we experienced ourselves growing up. A model of education that
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supported an industrialized economic and knowledge paradigm where a base level of knowledge
and interchangeability were key needs. Given our current interconnected global landscape, and
the reality that a knowledge economy has supplanted the previous historical and economic
paradigm of industrialism, an educational paradigm shift which could be offered in the form of
Global Competence, would seem to offer the best elements of innovation, collaboration, and the
ability to navigate ambiguity, which our emerging Knowledge Economy demands (Drucker,
2002).

61

References
Aamot, D. (2016, May 25). Stop the hate and spread the hope. MPS News. Retrieved from
http://mpls.k12.us
Boix-Mansilla, V., and Jackson, T. (2011). Educating for Global Competence: Preparing Our
Youth to Engage the World. New York: Asia Society, Inc.
Creswell, J. W. (2007). Qualitative inquiry & research design: Choosing among five approaches
(2nd ed.). Thousand Oaks: Sage Publications.
Darroch, J., & McNaughton, R. (2002). Examining the link between knowledge management
practices and types of innovation. Journal of Intellectual Capital, 3(3), 210-222.
doi:10.1108/14691930210435570
DeFleur, Melvin L. (Melvin Lawrence), 1923. (1966). Theories of mass communication. New
York: D. McKay Co.
Drucker, P. (2002). Managing in the next society. New York, NY: St. Martin’s Press.
Eisenmann, Dave (2016, May 2). Developing World Savvy Students in Minnetonka. The Next
Tech Thing. Retrieved from http://thenexttechthing.blogspot.com.
Gall, M. D., Gall, J. P., & Borg, W. R. (2007). Educational research: An introduction. Boston
[etc.: Pearson-Allyn & Bacon.
Gergen, K. J. (1985). The social constructionist movement in modern psychology. American
Psychologist, 40(3), 266-275.
IDEO (2015). The Field Guide to Human-Centered Design. 1st Edition. IDEO.org,.
Jashapara, A. (2004). Knowledge management: An integral approach. New York: Financial

62

Times Prentice Hall.
Lawson, M. A., & Lawson, H. A. (2013). New conceptual frameworks for student engagement
research, policy, and practice. Review of Educational Research,
doi:10.3102/0034654313480891
Lewin, K. (1936). Principles of topological psychology (1st ed.). New York: McGraw-Hill.
Marin, Alexandra, and Barry Wellman. 2011. Social network analysis: An introduction. In The
SAGE Handbook of Social Network Analysis. Edited by John Scott and Peter J.
Carrington, 11–25. London: SAGE.
McMillan, J. H. (2012). Educational research: Fundamentals for the consumer. Boston:
Pearson.
Meinel, C., Broß, J., Berger, P. (2015). Blogosphere and its Exploration. New York: Springer.
Nelson, G. [ginamnelson]. (2016, April 30). Congrats MME! 1st place exhibit at World Savvy
Festival @TonkaSchools #tonkaschools #worldsavvy [Tweet]. Retrieved from
https://twitter.com/ginamnelson/status/726537762799771651
Pentland, A. (2014). How good ideas spread: The lessons from a new science. New York:
Penquin.
Peters, K. (2016, May 13). Minnesota peacebuilding leadership institute: Over 5,000 students
explore solutions to global issues [Blog post]. Retrieved from
http://www.mnpeace.org/blog/over-5000-students-explore-solutions-to-global-issues
Rogers, E. M. (2003). Diffusion of innovations. New York: Free Press.
Rogers, E. M. (2001). Evolution: Diffusion of innovations. International Encyclopedia of the

63

Social & Behavioral Sciences, Vol. 8 (2001), pp. 378-381.
Rosenbloom, G. (2016, May 25). North High students challenge gentrification with winning
documentary. The Star Tribune. Retrieved from http://www.startribune.com.
Schein, E. H. (2005). Organizational development: A wedding of anthropology and
organizational therapy. In D. L. Bradford, & W. W. Burke (Eds.), Reinventing
Organizational Development (pp. 131-143). San Francisco: Pfeiffer.
Scott, J., & Carrington, P. J. (Eds.). (2011). The SAGE handbook of social network analysis.
London: SAGE Publications Ltd. doi: http://dx.doi.org/10.4135/9781446294413
Swan, J., Newell, S., Scarbrough, H., & Hislop, D. (1999). Knowledge management and
innovation: Networks and networking. Journal of Knowledge Management, 3(4), 262275. doi:10.1108/13673279910304014
Solis, B. (2017). The conversation prism. Retrieved from https://conversationprism.com/
Stake, R. E. (1995). The art of case study research. Thousand Oaks: Sage Publications.
Swan, J., Newell, S., Scarbrough, H., & Hislop, D. (1999). Knowledge management and
innovation: Networks and networking. Journal of Knowledge Management, 3(4), 262275. doi:10.1108/13673279910304014
Trompenaars, A. (1994). Riding the waves of culture: Understanding diversity in global
business. Burr Ridge, Ill: Irwin Professional Publishing.
US Department of Education International Strategy 2012-2016. Succeeding Globally through
International Education & Engagement
Weick, K. E. (1990). Technology as equivoque: Sensemaking in new technologies. In Paul S.
Goodman, Lee S. Sproull, & Associates (Eds.), Technology and organizations (pp. 143). San Francisco, CA: Jossey-Bass.

64

Wejnert, B. (2002). Integrating models of diffusion of innovations: A conceptual framework.
Annual Review of Sociology, Vol. 28 (2002), pp. 297-326
Wellstone Int’l High. [MPS_Wellstone]. (2016, May 24). Stop the Hate Spread the Hope 5/26 13 pm @ Davis Center. Wellstone students respond to the immigrant hate rhetoric.
[Tweet]. https://twitter.com/MPS_Wellstone/status/735180310996881412
World Savvy. (2016, June 28). If you attended our MN gala and met some of the North High
School scholars, or read about them in the StarTribune last month http://strib.mn/20CtW2B - you know they are a dedicated group of students who worked
on a powerful project on the impact of gentrification. Here’s a link to their documentary
- http://bit.ly/28Y89NM Congratulations!! @MPS.North #PolarNation [Facebook status
update]. Retrieved from
https://www.facebook.com/WorldSavvy/photos/pcb.10153578613786831/10153578606
661831/?type=3
World Savvy [WorldSavvy]. (2016, June 28). If you read about North scholars last month
http://strib.mn/20CtW2B, here's a chance to see their film - http://bit.ly/28Y89NM
@MPS_News [Tweet]. Retrieved from
https://twitter.com/WorldSavvy/status/747825766126104576
World Savvy. (2016, June 28). World savvy classrooms project: North high school [Video file].
YouTube. Retrieved from https://www.youtube.com/watch?v=FcvIWe1ezyc
Yin, R. K. 2009. ‘Introduction: how to know whether and when to use case studies as a research
method’. Case study research: design and methods (4th ed.). Thousand Oaks: Sage.

65

ZLTech (2015). Tech Social Network. Retrieved from
http://www.zlti.com/subdomains/analytics/images/tech_social_network_analysis.png

66

Appendix A

World Savvy Festival Survey

Diffusion of Ideas and Knowledge:
The Impact of Student Project Work on Action and Change

IRBNet Tracking Number: 847145-1

Overview Statement for Survey:
I am conducting a survey for a doctoral dissertation at the University of St. Thomas. You are receiving
this survey because you are attending a regional event observing student project work related to global
competence. This survey is being conducted by James Zacchini.
The Institution Research Board at the University of St. Thomas has approved this project towards
fulfillment of a doctorate in Organization Development and Leadership.

Background Information:
The purpose of this survey is to learn about how ideas generated from student projects spread and impact
change. Your responses are very important for this study.

Procedures:
If you agree to participate, you will be asked to complete a confidential, voluntary questionnaire about
how these student projects impacted you personally. If you’d rather complete an electronic version please
use the following URL: http://goo.gl/forms/Bzbkpflx0j
After completing this short survey, I will then follow up with you directly to inquire about your
availability in scheduling two short interviews at about 3 months and 6 months following the completion
of this survey. The interview can be in-person, by phone, or video conferencing depending on your
preference and availability. I am providing you with assurances of confidentiality because your email
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address and contact information will not be shared. The survey will take approximately 5 minutes to
complete. Please complete the survey within 48 hours while the details of your observations and
reactions are fresh.

Research Study Survey:

Contact Information
(Confidential):
Name:
E-mail Address:
Contact Phone Number:

Survey Questions
1. What brought you here today?

2. Are you a family member of one of the student presenters?
(Please circle the applicable answer)

3. What did you learn?

4. What did you feel?

YES

NO
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5. What can you imagine doing with this information?

6. Student Project Title/Titles you observed (if remembered):
>

>

>

>

>

>
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Appendix B

3 Month Post: Interview Questionnaire #1

Diffusion of Ideas and Knowledge:
The Impact of Student Project Work on Action and Change

IRBNet Tracking Number: 847145-1

Original Research Question:
I hope to discover to what degree student project work, built around global competence themes,
has in diffusing knowledge within a community. Furthermore, once these ideas diffuse into the
community at large, I want to know to what degree they alter individual and group actions and
behaviors related to the subject matter of the student project work. Were attitudes or behaviors
changed? Was specific action or advocacy taken by these community members in further
diffusing the ideas and innovations they internalized through their interaction with the ideas
generated by the original student project work?
3 Month Post: Day of Questions

1. What do you recall/remember about the student project work you observed three months
ago?
2. To about how many people did you mention what you saw when viewing the student
project work?
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3. Do you recall any of their reactions?
4. Have you taken any action as a result of what you saw/learned three months ago?
4 (a) If so what?

5. Have any behaviors changed as a result of what you saw/learned three months ago?
5(a) If so which behaviors?

6. What plans do you have, or what can you imagine doing with this
information/knowledge/idea in the future?
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Appendix C

6 Month Post: Interview Questionnaire #2

Diffusion of Ideas and Knowledge:
The Impact of Student Project Work on Action and Change

IRBNet Tracking Number: 847145-1

Original Research Question:
I hope to discover to what degree student project work, built around global competence themes,
has in diffusing knowledge within a community. Furthermore, once these ideas diffuse into the
community at large, I want to know to what degree they alter individual and group actions and
behaviors related to the subject matter of the student project work. Were attitudes or behaviors
changed? Was specific action or advocacy taken by these community members in further
diffusing the ideas and innovations they internalized through their interaction with the ideas
generated by the original student project work?

6 Month Post: Day of Questions
1. What do you recall/remember about the student project work you observed three months
ago?
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2. To about how many people did you mention what you saw when viewing the student
project work?
3. Do you recall any of their reactions?
4. Have you taken any action as a result of what you saw/learned three months ago?
4 (a) If so what?

5. Have any behaviors changed as a result of what you saw/learned three months ago?
5(a) If so which behaviors?

6. What plans do you have, or what can you imagine doing with this
information/knowledge/idea in the future?
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Appendix D

Consent Form

Diffusion of Ideas and Knowledge:
The Impact of Student Project Work on Action and Change

IRBNet Tracking Number: 847145-1

You are invited to participate in a research study about the impact of student project work around
the theme of global competence. You were selected as a possible participant because you either
attended a regional event connected with the World Savvy Classrooms Festival and observed
student project work related to global competence, or you were referred by a participant in the
World Savvy Classrooms Program. The following information is provided in order to help you
make an informed decision whether or not you would like to participate. Please read this form and
ask any questions you may have before agreeing to be in the study.
This study is being conducted by James Zacchini. This study was approved by the Institutional
Review Board at the University of St. Thomas.
Background Information
I hope to discover to what degree student project work, built around global competence themes,
has in diffusing knowledge within a community. Furthermore, once these ideas diffuse into the
community at large, I want to know to what degree they alter individual and group actions and
behaviors related to the subject matter of the student project work. Were attitudes or behaviors
changed? Was specific action or advocacy taken by these community members in further diffusing
the ideas and innovations they internalized through their interaction with the ideas generated by
the original student project work?
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Procedures
If you agree to participate, you will complete a confidential, voluntary questionnaire about how
these student projects impacted you personally. I will then follow up with you directly about
scheduling two short interviews at roughly 3 months and 6 months following the completion of
this survey and the World Savvy Classrooms Festival. The interview can be in-person (at a
location of your choosing), by phone, or via video conferencing depending on your preference and
availability. I am providing you with assurances of confidentiality because your email address and
contact information will not be shared. The survey will take approximately 5 minutes to complete,
and the subsequent interviews about 30 minutes each.
Risks and Benefits of Being in the Study
There is risk in regards to privacy inherent in any study. With this study taking place at a public
event you may not receive complete privacy when discussing the research study and offering
consent.
Compensation
There is no compensation associated with this study.
Privacy
Your privacy will be protected while you participate in this study. All interviews will be scheduled
at a location and time of your choice.
Confidentiality
The records of this study will be kept confidential. In any sort of report I publish, I will not include
information that will make it possible to identify you. The types of records I will create include
surveys, journal notes, recordings and transcripts. Confidentiality of data will be maintained on a
server and on an encrypted external hard drive. Furthermore, strong passwords will be used to
protect against unauthorized access, and data stored behind a secure University of St. Thomas
firewall. All materials will only be accessible by the principal investigator. All signed consent
forms will be kept for a minimum of three years upon completion of the study. Institutional Review
Board officials at the University of St. Thomas reserve the right to inspect all research records to
ensure compliance.
Voluntary Nature of the Study
Your participation in this study is entirely voluntary. Your decision whether or not to participate
will not affect your current or future relations with Minnetonka Public Schools, World Savvy, or
the University of St. Thomas. There are no penalties or consequences if you choose not to
participate. If you decide to participate, you are free to withdraw at any time without penalty or
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loss of any benefits to which you are otherwise entitled. Should you decide to withdraw, data
collected about you will be returned to you and excluded from the final study. You can withdraw
by writing me at zacchini@stthomas.edu and informing me of your decision. You are also free to
skip any questions I may ask during the interview process.
Contacts and Questions
My name is James Zacchini. You may ask any questions you have now and any time during or
after the research procedures. If you have questions later, you may contact me at 808-333-0511 or
zacchini@stthomas.edu, you may also contact my dissertation advisor Professor David Jamieson,
Ph.D., Director, Doctorate in Organization Development & Change, at 651-962-4387 or
jamieson@stthomas.edu. You may also contact the University of St. Thomas Institutional
Review Board at 651-962-6035 or muen0526@stthomas.edu with any questions or concerns.
Statement of Consent
I have had a conversation with the researcher about this study and have read the above information.
My questions have been answered to my satisfaction. I consent to participate in the study. I am at
least 18 years of age. I give permission to be audio recorded during this study.
You will be given a copy of this form to keep for your records.
_______________________________________________________________
________________
Signature of Study Participant

Date

_______________________________________________________________
Print Name of Study Participant

_______________________________________________________________
________________
Signature of Researcher

o

Participant received a copy.

Date

